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1.  Reading Behaviors:
Since I’ve known Hannah and her family for several years, I was familiar with her early struggles with reading.  In the primary grades Hannah derived little pleasure from reading and completing nightly reading assignments was a struggle for her and her parents.  She never volunteered to read aloud in class nor elected to read in small groups with her friends.  Fortunately, Hannah finally gained fluency in reading by fifth grade and delved into stories that interested her, about young girls and their horses.  Now in sixth grade, Hannah is an avid reader who has a hard time putting down her books and turning off the lights at bedtime.
2.  Feelings of the Student:  
I asked Hannah to complete a self-evaluation on her reading traits and below are her responses:

“I am aware of my own thinking while I am reading.”

“I thoroughly enjoy reading.”
“I always visualize while I read.”

“I have learned to make connections while I read.”

“I sometimes think of things I would say to the author.”

“I am always aware when I get confused and try to do something about it.”

“I consciously look for changes in the character.”
Hannah views herself as an aware, engaged and thoughtful reader.  She acknowledges the great pleasure she feels when reading.

3.  Diagnoses:
Hannah appears to be what is referred to in Differentiated Instructional Strategies for Reading by Chapman and King as “Insecure Inez (p. 35).”    Hannah experienced a great amount of difficulty when most of her peers were “learning to read” (grades 1-3).  She finally “learned to read” when her peers moved on and began “reading to learn” (grades 3-5).  Consequently, Hannah’s literary knowledge base may be inferior to that of her peers.  

While completing the attached assessment I sensed that although comfortable with me, Hannah was unsure of herself reading an unfamiliar passage aloud.  Her voice quivered a bit and she lost her place more than once while reading.  She did read with some expression and fluency and appeared to be at an instructional reading level regarding fluency, but at a lower frustration level in her comprehension.  The passage she read was 205 words in length.  She only had seven miscues, but was unable to answer any of the four comprehension questions correctly.   Hannah appears to be a proficient reader but a struggling comprehender of the text (Bonnie D. Houck.)
4.  Suggested Prescriptions:
Hannah would benefit greatly from additional instruction in the following areas:

Word Study – Hannah needs additional strategies for decoding and comprehending unfamiliar words.  To build her confidence she should be made aware of how much she already knows, and how she can use her prior knowledge to break apart unfamiliar words.   She should also be exposed to a wider variety of interesting reading to broaden her vocabulary and knowledge base (extend beyond horse stories to include non-fiction about other animals or professions, and add historical fiction and fantasy).
Comprehension Building – Because Hannah has come so far, her fluency stands out to her teachers and parents, while her lack of comprehension appears to go unnoticed.  Hannah needs to participate in a literature circle or book club (this should be small groups) where she will be encouraged/required to discuss what she’s reading and her reaction to it.  She needs to synthesize what she’s read rather than just passively enjoying the experience of reading.

Fluency – While Hannah had few miscues (seven) in a passage of 205 words, her speed was a bit slow – 102 words per minute.    Various websites suggest an oral fluency of 112-145 WPM as grade level (6th grade).  Reading aloud to an adult, and listening to fluent reading being modeled would help her build her speed and further develop her expression.

5.  Assessment:

After following the above prescriptions for 13 weeks (ideally one quarter of instruction with a reading teacher once or twice per week), I would be anxious to reassess Hannah using the same assessment given October, 2006 (see attachment).  

I would imagine and hope  

•her fluency and expression would improve, with a goal of reaching 120 wpm 

•she would read more confidently and with less stumbling over unfamiliar words (5 or less miscues)

•she’d retain and draw more meaning from what she’s read (a goal of 3 out of 5 comprehension questions answered correctly).
Attachment 1
Informal Inventory Checklist – Oct. 2006

	Student Name
	Text Selection
	Miscues
	Questions Answered Correctly
	Words Read Correctly from Word List
	Notes:

	Hannah L.
	A Stitch in Time by A. Rinaldi, p. 225
	7


	0/4
	71/89
	Comprehension issues.


Reading Passage from A Stitch in Time, by Ann Rinaldi.  
Grade level for the book: 6-8

Flesch-Kinkaid grade level for this passage:  3.5
Word count:  205
Mary Lander always said that every person had some good in them.  If Mr. Leonard had any redeeming quality at all, it was that he got straight to the heart of the matter and didn’t shilly-shally.  

“I know you don’t like me, Miss Chelmsford,” he began.


“How could I?  After you sent your men to try to ruin our party.  Not to mention your many other indiscretions.”


“I sent them to get your attention.  To help you realize how the people of Salem feel about your harboring the child.  Now, we both need each other, so shall we get on with it?”


“I know you need my help, Mr. Leonard.  I’ve been told that the women of Salem are near to closing you down.”


Across the rich Persian carpet in his office, he smiled at me.  He stood in front of the hearth, which boasted a warm fire on this chilly September afternoon.  Tea had been brought in on a silver service, by a servant.  I sipped it politely.  Rain slashed against the windows.  


“You need my help, too.”  And he smiled.


“I?”  And I laughed.  “What could I possibly need from you?  No, Mr. Leonard, I’m afraid I have the upper hand this time.”

Comprehension Questions asked of the student:

1.  Who is narrating the story?


A.  Mary Lander


B.  Mr. Leonard


C.  Miss. Chelmsford


D.  Mrs. White

2.  When does this story take place?


A.  Spring


B.  Summer


C.  Winter


D. Fall

3.  How does the narrator feel about the person to whom she is talking?


A.  Admires him


B.  Dislikes him


C.  Has no opinion of him


D.  Wishes to get to know him better

4.  What appears to be the social class of the two people speaking?


A.  Laborers


B.  Peasants


C.  Aristocrats


D.  No way to tell


Grade 6 Word list read by student:
	Attitude

bribe

cringing

defect

pep

treason

acquainted

buffet

inflections

relish

residence

rummage

destination

majestic

makeshift

sculpting

brute

complex

controversy

perceptions

punctured

researches


	mongrel

protruding

silhouetted

contrast

existence

jubilantly

pedestals

psychology

subdued

dreamer

landmarks

precise

rudder

site

technology

desolate

essay

exaggerated

fidgeted

somberly

tokens

encounter
	grimaced

ordeals

participate

spat

victorious

dramatics

exasperated

improvement

pouted

rationed

sophisticated

cultivate

devised

diminished

edible

mythology

retrieved

cobblestone

deep-sea

romance

splendors

surprisingly

undersea
	diagonal

inquisitive

painstakingly

storage

unconsciously

visual

dented

flurries

frothing

narrative

tattoo

abide

acceptable

boyhood

famine

trill

wares

badge

engrave

hibernate

honeycombed

scaffold




http://www.hcde.org/schools/media/pdfs/mhrwlk6/grade6.pdf
