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Specialized Reading Instruction Plan

Student’s pseudonym:  Kevin



Grade level:  6th grade

School:  John Glenn Middle School


Course:  Language Arts


Kevin’s class is reading the book The Watsons Go to Birmingham – 1963 by Christopher Paul Curtis and the previous day’s assignment was to read chapter four silently in class.  Kevin did not finish reading the chapter so I took the opportunity to do a reading assessment as he finished reading the chapter aloud.  I listened as he read approximately three pages of text.
Reading Behaviors:

Kevin read through the text fairly quickly and had only four miscues.  He substituted two words and self-corrected two words immediately.  He decodes very quickly and pronounces words correctly.  I immediately recognized two reading behaviors that Kevin could improve.  Because Kevin decodes and reads very quickly, he does not use much expression or phrasing as he reads aloud; thus, his reading pace is just too fast.  The speed of his reading also seems to impede his retention or comprehension of what he has just read. 
 As he read, I stopped Kevin twice to check for comprehension and understanding of the text.  The first question was an explicit one, “Why was Kenny sad?”  Kevin did not have any trouble answering that question, “Because Larry is torturing him” (Larry, a bully, was rubbing snow into Kenny’s face).  My second question was more implicit and required Kevin to infer information from the text for his answer.  I asked, “When we read the description of Larry’s clothing, a thin windbreaker, thin t-shirt, and holes in his shoes, what can you tell me about Larry?”  Kevin answered, “Larry’s clothes were ripped and dirty.”  Kevin did not infer that 
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Larry’s family is probably poor and cannot afford warm winter clothing based on the description of Larry’s clothes.  Even when I asked the question in a different way, he still did not infer that Larry’s family might be poor.  When he finished reading the chapter, I asked a few more surface and deep questions.  In order to answer most of the questions, Kevin had to look back through the text.  
Feelings of the student: 

 I asked Kevin to fill out a short survey on how he feels about reading and his reading habits.  Overall, Kevin enjoys reading and sports, reads for pleasure15-30 minutes everyday, and Language Arts is one of his favorite and easiest subjects.  There are a variety of reading materials in his household – newspapers, fiction and nonfiction.  His favorite reading materials are comic books and chapter books.  In the classroom, I have observed Kevin to be a cheerful student, somewhat quiet, who will occasionally volunteer his thoughts during classroom activities.
Diagnoses:
Since Kevin decodes text very well and appears to comprehend text fairly well if he reads silently, I would diagnose his reading ability at the instructional level and probably borderline at the independent level.  Using the reader profiles from the book, Differentiated Instructional Strategies for Reading in Content Areas by Carolyn Chapman and Rita King, I would place Kevin in the Silent Reading Sam profile based on my initial observation.  All of the characteristics do not fit Kevin, but out of all the profiles, this characterization best fits his observable reading behaviors.  For example:  Kevin appears to like reading aloud and is not fearful of reading in front of the class, but I do agree that Kevin comprehends when he reads silently, has a strong sight vocabulary, does not comprehend as well when he reads aloud, and is more productive when he reads silently.
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 Improving his comprehension skills will push Kevin into the independent reading level.  The next step would be to build skills and teach Kevin strategies that will improve his comprehension as he reads aloud.  

Prescriptions:

To help Kevin become a more proficient reader, I would first concentrate on strengthening his current comprehension skills as a silent reader with the following objective:
Objective:  The student will monitor and track his own comprehension with the use of sticky notes and symbols while reading either an assigned passage of text or self-selected piece of text. 

This can be accomplished by using a comprehension strategy suggested in Differentiated Instructional Strategies for Reading in Content Areas.  After Kevin reads a specific piece of text (a handout from the teacher or identified pages or a chapter in a fiction/nonfiction book) he will rate his comprehension using a sticky note with one of the following symbols written on it:


<    = I do not understand, but I can go back and figure it out in my own way.

??   = I need extra help with this information.


>    = I understand this information, so I am moving on.

This strategy can be modeled either to the entire class during comprehension strategy activities, a small group of students, or individually to Kevin.  After practicing the strategy a few times together with the teacher or in a small group, Kevin will be ready to use the strategy as he reads silently an assigned piece of text at his instructional level.    If the strategy is successful for Kevin, he can now apply this strategy as he reads aloud with a partner reader.  As they alternately read aloud from a specific paragraph they can rate their comprehension with the same technique.  When they have finished reading the text, Kevin and his partner would discuss their understanding of the text.  This process will help them develop meaning together.  
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The second stage of this reading strategy would teach Kevin how to draw conclusions from the text, to make inferences.  Proficient readers make predictions as they read and then revise those predictions as they continue to read.  They also ask questions, searching for the answers from a combination of their background knowledge and stated information from the text.  Using these strategies, a reader can create meaning even when it is not explicitly stated in the text.  This is an important process to model over and over again to the students so they may see how a proficient reader infers meaning from a piece of text.  So, as a teacher, this is a process that I would continually model in class—thinking aloud so the class can see how a proficient reader asks questions, makes predictions, draws conclusions, and how I modify my predictions and conclusions.  Even as I continue to model this process, I would involve the class with the process through their own questions, predictions, and conclusions.  
Another idea that may work to increase his comprehension of text that will be read aloud in class is to give Kevin the opportunity to read the expository or prose text silently before reading it aloud or listening to someone else read aloud.  This activity may be more difficult to complete due to the somewhat fast pace of class time but would be worth a try if time does allow.

 I would also like Kevin to work on slowing down his reading pace and concentrate on adding some expression, pauses, and inflection as he reads aloud.  This objective may allow him to focus more on the content of the text and aid in his comprehension of the text.  The choice of text is important here; Kevin must enjoy what he is reading, the text must be familiar and at his reading level.  The comic books and chapter books he loves may work very well because they will offer him a comfortable text allowing him the opportunity to concentrate on his oral reading skills.  The following prescriptions may help improve Kevin’s oral reading skills:
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· Pair Kevin with a strong oral reader that can model fluent and expressive oral

reading.  This can be done during independent reading time or as a class activity.
· Use shared reading activities in which the teacher models good oral reading skills such as intonation, pitch, pauses, and inflection.
· Plan choral reading and reader’s theatre activities so Kevin (and other students) can practice reading with different voice contrasts, sound effects, and interpretations of meaning of text.

Assessment:
Kevin’s use of sticky notes/Partner reading with sticky notes:

This assessment would be accomplished by reviewing Kevin’s use of sticky notes, the quantity of notes, where there are placed in the text, and which symbols are used—how many questions does he have, how often is he confused and how often he understands the information.  I would also schedule informal conferences with him to determine if the sticky notes are helpful to him in understanding the text and to plan the next step in improving his comprehension.  


I would use anecdotal listening and note taking to assess Kevin and his partner as they read and discussed their use of sticky notes and understanding of the text.  Oral and written questions would help me assess their comprehension of the text and if this strategy is working for them.
Teacher modeling of determining inferences:


To assess the students (especially Kevin) during classroom modeling of inferring information from a piece of text, I would ask questions of the class (specifically Kevin) to determine how well he and the rest of the class are learning the comprehension strategies.  This would give me opportunities to reteach the strategies or to find opportunities to bring small
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groups together that need more direct instruction on drawing conclusions from text.  Anecdotal notes would be kept to know which students need more practice on the strategy.

Kevin’s prereading activity/Choral Reading/Reader’s Theatre:

I would use anecdotal notes and questions to follow up on the success of Kevin’s prereading of text before it is read aloud in class.  Occasionally, Kevin will complete a written worksheet with comprehension questions so I may assess if this strategy should be continued.  Anecdotal notes and listening as Kevin reads during choral reading or Reader’s Theatre activities will serve as an assessment of any improvement in his pacing and expression as he reads.
