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It is a great honor and privilege to be invited at this occasion, of the 25th anniversary of the Centre for Globalization, and to present a topic that is and continues to be close to my heart.  I really feel honored to be here and humbled to present.
I have divided my paper in three parts. First, I will look at the concept of education, in particular the impact of so-called colonial and mis-education; second, I will look at the decolonization process and its relevance in the era of globalization; and third, I will look at institutions that have and continue to contribute to the decolonization process, with the focus on the Center for Global Education.
Education’s main goal is create or assist in the development of a holistic human being; a human being who will look at issues critically from multiple sides be it politically, socially, culturally, economically and psychologically; eventually creating citizens who are caring, responsible and committed to making a difference in society. 
As I reviewed the description of education above, I could not help but ask the following questions:
· Does our education system have a positive impact on the psychological, social and intellectual development of the participant?
· Does our education system help the learner to develop a critical understanding of sustainable development and enable the learner to adopt the knowledge and make sense of it, or contribute to changing the society?
· Does our education system enable us to make decisions in relation to the needs of our society or enable us to have a vision?
· Is our education system preparing our learners to be involved in production, invention, and building?  How has education contributed to restoring years of denigration and self-abasement?
In view of these questions it is critical that one look at the concept of education from different perspectives, which include the historical, political, psychological and social aspects. It is difficult to narrow this subject to one discipline, given the definition that requires that we develop or produce a holistic person at the end of his or her educational career.

In addition, our backgrounds influence how we see education. I am talking as someone from the so-called developing countries and addressing this topic in the so-called developed country.  I am addressing this issue from a perspective of someone who experienced both colonial and a liberating education.

As a product of Bantu Education, I was educated and prepared for a position, which was allotted to the blacks to be good servants.   I am hereby reminded when I was about to complete my high school and had to do a psychological test, upon which the counselor informed me that I will make a good housewife. Can one imagine what that does to a child who came from a neighborhood where, at the time, all the women were working as domestic workers? For some reason and with credit to my dad, I saw myself beyond a housewife, and today I have obtained a PhD. 

This mentality of encouraging blacks to do certain jobs, was in accordance with the Verwoerd, the architect of apartheid, who promoted the concept of racial purity and reinforced the notion that blacks should be educated for their opportunities in life and that there was no place for them in certain forms of labor.
I was not taught anything that related to my history, nor anything that related to my people. The information provided to me was irrelevant and, when it related to me or my history, it was presented in a negative spirit.  According to Ngugi Wa Thiong’o (Global Education Process), colonial education, “far from giving people the confidence in their ability and capacities to overcome obstacles or to become masters of the laws governing external nature as human beings tends to make them feel their inadequacies and their ability to do anything about the condition of their lives.”

Until a few years ago education that was provided, be it in the USA or Southern Africa, generally reinforced the mentality that the oppressed were all non-achievers.  In addition, there were silences about the history of the others. They were often omitted from history.  Consequently, those who receive inferior education, or an education that was irrelevant to them, did not want to identify with their own, neither their culture. The system promoted the concept of delinking from their own experience.  According to Ngugi (1986), “It makes them identify with that which is decadent and reactionary, all those forces which would stop their own springs of life. It even plants serious doubts about the moral rightness of struggle. Possibilities of triumph or victory are seen as remote, ridiculous dreams. The intended results are despair, despondency and a collective death wish." 

Does colonial education have an impact on the oppressed? Equally the oppressor has been denied certain aspects of education, education was based on the concept that the Europeans were the heroes, they were the discoverers and in the process negating all the contributions made by others. As a result the majority of the Europeans adapted a superior complex, and looked down on others. This was further complicated and reinforced by the fact that the lingua franca in many of the colonial countries was often those of the colonized.
Generally, regardless of race, class, gender, or religion, all human beings were directly or indirectly indoctrinated by the system. One group was taught that they were preordained by nature, religion and historical circumstance to rule irrespective of where they find themselves. They saw themselves as rulers, whether on the African, Asian, Latin American or North American soil and as such, benefited from the resources of the country.  Another group was taught that its ancestry had contributed absolutely nothing and, as a consequence, they were obliged to be humble and subservient in the presence of their masters. 
This situation is still prevalent to day.  If we look at our education curriculum it is still biased and omits others, those that are doomed as not having contributed anything at all. This indirectly continues to reinforce in the minds of the learners that only certain groups were and will be achievers.  
Moreover, there is a tendency to assume that learners are empty vessels and as such need to be provided with information. This is what Paulo Freire refers to as a banking system, which was and continues to be practiced even today.  In addition, those who do not complete the 12 years of schooling are failures.  In exams, the answer that resembles the assignment is the correct response – gets the highest mark. 

 This system has negatively impacted individuals emotionally, psychologically, politically and economically. Most importantly, this system has not prepared individuals for the challenges that come with globalization.  
Education and the decolonization process and its relevance in the era of globalization

The word decolonization is often associated with the liberation struggle, struggles for independence.  It is still linked to Kwame Nkrumah, the 1st post-independence President of Ghana. It is often assumed that the majority of countries around the globe have attained their independence and as such the project or the decolonization process has been achieved.  While many countries have achieved political independence, many have still not achieved psychological independence. This is one challenge facing the entire world. The issue of the mindset, issue of race – are often sensitive issues, and the majority of people would rather not deal with those issues. 

The word decolonization is often associated with the people who were colonized or the so-called oppressed and sometimes not associated with those who have power. The assumption is that those who were colonized are the ones who will benefit from a project on decolonization, which is a wrong assumption.  
I am reminded here of when we started with CGE. While CGE’s mission is to create a just society, I could not help to look at the staff composition back then in 1994, and the first comment I made to our director was, “I did not realize I was working for an entirely white organization.” For your information, I and Fidel (from Guatemala) were the first indigenous people to be appointed full time by CGE. 

Coming back to education, immediately after independence and faced with the high rate of unemployment, underemployment and the unemployable, the majority government in Southern Africa, started on a serious campaign to increase the numbers of school enrollment.  Teachers were sent to schools, scholarships made available, more schools were built, and a new curriculum was developed. The aim was to promote both democracy and to strive towards social justice, equity and development through education.  Education was and continues to be seen as the key to a successful future.  It was seen as the way to somehow guarantee a better future. 

Consequently, a few years after independence the country boasted one of the highest enrollment rate of over 90%, thanks to government expenditure on education.

Education has become a buzz word.  Education is seen as the key to success for the future.  According to Mandela (Indwe: South African Express: Mandela celebrates his 89th birthday), “Education is the most powerful weapon which you can use to change the world.” While education has enabled many to join the bandwagon of the elite, have those elites made a difference in their own societies?
Nonetheless, our education system follows an isolationist curriculum.  Thus if one studies to become a doctor, you are expected to study medicine and no social sciences.   The education system focuses on specialist subjects with a focus on one particular specialty, and in the process neglects subjects that focus on the creation of a holistic human being, who could look at issues through both lenses of historical, political and social perspective. Subjects such as religion and philosophy are completed neglected.  The focus is all on making money after getting a degree.
The focus has been all about who gets the highest degree, and not necessarily about who developed the best project that will contribute to the betterment of their own society.  The majority of our education system has failed to empower learners to value their own culture, and to work collectively for the welfare of humanity.  

The system expects participants to write papers in the 3rd person, indirectly forcing the writer not to take any responsibility and divorcing the writer from the context, consequently choosing not to address the situation.  This is different in CGE where students are expected to write in first person, requires a person to address the issue from an emotional, intellectual and social perspective, and to make the necessary suggestions on how to address the issue.
As part of preparing for this paper, I asked some young people what they would like to have once they are done with their education. They all aspire to a big house, a nice car and a comfortable life. Similar findings were found by Aziz (Understanding and transforming our schools), “We are still not sure where to head and what to pursue, we are still looking for that one guidepost which will rid us of all our economic, political, social, and moral ailments. For most of us, economic growth (translated- a job voucher for a multinational) is the ultimate, most sacred aim of education; there is no higher goal beyond.  Achieving maximum material gain occupies the chief tier in the hierarchy of one’s personal goals or for that matter collective aspiration of the society.  It is a deep-rooted apathy, an heirloom of colonial times, a sad legacy we cannot get rid of.  And we pass on the bequest to our youth; we give them fists of competition, envy and utter sense of inadequacy with their own caliber.”
As the question at the beginning asks – does our education system guarantee a holistic human being.  The reality is such that education focuses on completing a degree or a diploma and ensuring the best job possible.  It is all about numbers – the classic one is the number for primary school enrollment that is often praised, but then by the time learners reached secondary school close to 50% have dropped out, and many of the school drop outs join a bandwagon of gangsters, because as society has defined them they are failures and such can not join the bandwagon of power-status seekers. The reality is such that every aspect of the education system curriculum teaches students, and the context has failed to look at issues that affect humanity.  We do not get a course on how to be responsible citizens and how do contribute to the well being of society. In the current economic situation, it is all about measuring your success in terms of positions and material gain.  Globalization somehow resembles the imperialism of the past.  It is driven by the major powers of the world, which seems to care less about the wellbeing of humanity and only concerned about making profit.
Globally education has produced so many degree holders who are not scholars, but are culturally and religiously illiterate.  The system has failed to address the needs of the economy, and has not enabled those who have gone through the system to adjust to the job market.  According to Aziz (Understanding & transforming our schools),  “What is evident is that over the past 50 years, growing levels of school enrollment/completion have been accompanied by overall increases in inequality, unemployment, poverty, vulnerability (political, economic, social, physical)."
The Center for Global Education’s contribution to the decolonization process through education
The situation is not so hopeless because so many institutions have recognized the challenge of the system and have attempted to develop a holistic human being, who is able to look at the issues from both sides and who is (once exposed) willing to make that difference. One such institution is the Center for Global Education. 
In the present situation we need to count our blessings for the kind of writers we have been blessed with, among others Paulo Freire; Ngungi Wa Thiong’o, who have challenged the education system that has denied the individual their human aspect.  According to the Global Education Process, “In order to eliminate the harmful, lasting effects of colonial education, biased education and mis-education, nations must remove the sense of nothingness that is often present.”  Thiong’o insists that “To decolonize our minds we must not see our own experiences as little islands that are not connected with other processes.” 

For the past 25 years CGE has played a key role in transforming the education system. The model adopted by CGE redefined education and brought students in touch with the lives of others in the so called third world countries. 
It created education for tourism or tourism with a purpose.  It promoted a dialogue between people from different parts of the world and facilitated the process where participants work collectively to transform the world they are living in. 
The key element in CGE pedagogy is that the curriculum is rooted in addressing the real issues, and more importantly the opportunity to reflect.  It is an education system that challenges an individual to look at the issues from emotional, psychological, social, economic, political, and historical perspectives. 
The focus is on a participatory approach.  Participants and the facilitators come to class both to seek knowledge and not necessarily for one to deposit their information into someone else.  CGE moved away from rote learning, and most importantly has also given the facilitators the power to influence the curriculum, unlike some education systems where teachers are expected to implement pre-packaged curriculums and standardized tests. The decolonization process requires that knowledge is owned by the people.  This is another gift CGE has given us.  
I remember back in 1994, when I was given a 15 page write up about the objectives and mission of CGE and was expected to come up with the curriculum.  That was the best gift, and I was able to practice and to use my creativity. 
Cultural diversity
Drawing students from different cultures who looked at issues from political, historical and social perspectives, they looked at Namibia from the economic and political history of being oppressed and also looked at others from a perspective of the oppressor, have been an enriching process.  Global education, exposed students to challenges facing communities, although they learnt about other communities, they were looking  at their own issues, using the other societies as laboratories through which they will understand their own society. 

Cultural diversity enriches human life, the opportunity to be intrigued, entranced and entertained by their cultures is a powerful tool.  Often one may find that the knowledge and practices of another culture may provide effective solutions to the issues one is struggling with.
Education for decolonization requires one to acknowledge that we are living in a global village and, as such, we are all interconnected one way or another, and for that our system should reflect that interconnection.
Challenges facing those who are attempting to promote transformative education.

One of the key challenges is that education seems to have lost its role as a force for social improvement and has become a force for commercial investment.  As a result those who are likely to participate in those programs are young people who are privileged enough to have the resources and the power to make those choices.  Just to give an example, for the past 12 years I have been associated with the Center for Global Education, I had only one Native American who participated through the programme.   Thus for us to make a significant impact, we need to ensure that our programmes attract and that funding is made available to ensure the participation of those who may not have the financial ability to do so.

Another challenge is the overwhelming weight of the dominant culture, given the fact that the majority of those who participate in the programmes are from the dominant culture.
The decolonization process requires that we own the knowledge or the system – do we own …can we empower learners with the knowledge that we do not even own.

As I conclude this paper, I would like to reiterate that… 
Education and schooling is often divorced from the community. For an education system to make a difference, school and community should be seen as a service of mutual interdependence.
Our knowledge is often evaluated in terms of intellectual knowledge, the ability to remember and reiterate the answers on a piece of paper.   The approach taken by CGE should be commended, and if need be, adopted by many Universities.  Nonetheless, we do not need to wait for the students to reach university before we influence them; we should start early.

Through the combination of theory and practice the system has and continues to produce holistic human beings.  Participants are socially, intellectually and professionally empowered.  i) Socially - look at the relationship with self, others and community and one’s responsibility towards one’s self, others and community, which will enable the individual to become a responsible citizen; ii) professionally -  assist participants to identify their gifts and nurture that which will enable them to select a profession that relate to them.  iii) intellectually -  enhance through a learner centered approach, leaving the participant with more questions than answer and the desire to ask the why question.
CGE has redefined the education system for the past 25 years, moved away from traditional schools that focus on Intellectual Q and quantitative models.  CGE has added a qualitative dimension to the education system by addressing issues from intellectual, emotional, spiritual and ethical perspectives  
Education for decolonization should enable the participant to look at an issue from different perspectives.  It should eventually make the person take responsibility and, most importantly, it should enable the person to look at the issue from both the perspective of the oppressed and oppressor or in the current situation those who are powerless and those who are powerful.  In addition, the system should be able to acknowledge different point of views.  As a poster at Heathrow airport put it nicely:  “A different point of view is simply the view from a different place where you are not.” 

My journey with CGE towards the process of creating a just society has in many ways assisted me in my own decolonization process. Today I am working with a youth group called Young Achievers.  We started off with 5 participants and today we have more than 80 participants.  One of our achievements, as part of our motto of self reliance, is that we produced a booklet called “Crossing the River.”   The analogy of crossing the river is very relevant to CGE as it celebrates its 25th anniversary. CGE has crossed so many rivers with many obstacles, however, irrespective of the challenges CGE was able to cross to the other side, and I trust that CGE will continue crossing many rivers for the next 25 years.
Drawing from the 1st semester that I participated in and how the student was able to use both her American and Namibian eyes to understand the complexity of the issues. 
Looking at the issue from different perspective is well summed up by Dan in the book Neither Wolf Nor Dog: 
“Then I knew how to see with both eyes. I heard the sounds in the Indian..African speeches as in the European speeches.………I  have studied and learned words. I have watched, with my Indian eye and with my white eye. I have spoken in Indian and in English. I have honored my gift.”

This is the best gift CGE has given us.  We may need to see with both our eyes.  I trust that CGE has enabled you to look with both European eyes and Mexican eyes; El Salvadoran eyes and European eyes; Nicaraguan and Guatemalan eyes; and Namibian and South African eyes. Let us cherish this gift and share it with others
I trust and believe that CGE will continue for many years to pass on the gift of enabling its participant to see with different eyes.

I thank you for your attention.
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